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Negative Cs

I

Crisis

Crazy
Confrontation
Confusion
Compulsory
Complain

Cry

Collapse

Contradiction
Complicated
Chaotic
Canoe
Catastrophe
Clumsy
Corpse
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Positive Cs

RN

Challenge
Care

Clarify
Concern
Convince
Comfortable
Capable
Considerate
Courage

Career
Confidence
Champion
Commitment
Communication
Consensus
Curriculum
Culture
Compass
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Positive Cs

I

Cooperation
Conversation
Collaboration
Change
Control
Cheerful
Creativity
Class size

Career
Coordinate
Conduct
Charisma
Character
Calling
Come
Christ
Cherish
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R {a&6E (Self Identity)
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F%5&% (Lawfulness)

- MBEZEEFTESTF FEWEME . b <<7c1ﬁ>>
b5 F RN BEREERN S . "—HAFZR - —
CIABEZH - = EIAEZH - MEAEREZH - A
CIAMEZR - SSEAMMZH - £H ES 2/ - )\
ClELE 2 -

- OJRMBAIIEESEEARND  EILREEEEREZE -

M2 EFRXEBR  REZERAELEZGR R

AGE I:I?‘.E Exf{ =07 AR I:I?‘.E iEI:I/
(AEEE - 2013)

36



F%5&% (Lawfulness)

United Nations - The Rule of Law
The 3 Pillars of UN

- International Peace and Security
« Human Rights

- Development

(The United Nations)
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F%5&% (Lawfulness)

Accountability

- All persons, institutions, entities,
including the State itself

- Independently adjudicated

 Consistent with human rights norms
and standards

(The United Nations)
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F%5&% (Lawfulness)

Foundation to International Relations

Peace, security and political stability

Economic and social progress/
development

Protect rights and fundamental freedoms

Access to public services and prevent
corruption

(The United Nations)
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F%5&% (Lawfulness)

Goals

Generate policy changes on the national level

Develop inclusive and accountable justice systems

Cultivate peoples’ trust towards their
governments

Pay attention to minority needs

Prevent violations of human rights and empower

individuals

(The United Nations)
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F%5&% (Lawfulness)

Sustainability

Requires integrative and comprehensive
approaches

Coherence between political, security,
development, human rights and equality activities
from members of the UN

Strengthen respect for international law
Recognize primary responsibilities of each state

(The United Nations)
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Fi%:E;% (Lawfulness)

Future Steps

* Deal with emerging issues
— Hate speech
— Violence
— Political Extremism
— Climate Change
— Cybercrime

— Artificial Intelligence
(The United Nations)
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=FBH (True Freedom)
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=FBH (True Freedom)
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MEXZE (Love and Peace)
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MEXZE (Love and Peace)
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MEXZE (Love and Peace)
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BEABSBER

- Enhance higher order cognitive and intellectual

development

- Facilitative and conversational pedagogy

- Result in positive changes of abstract thinking
and higher levels of reflection

(Deakin Crick er al.. 2005)
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BEABSBER

- Consideration of the interrelation between
values

- Observable positive outcomes in student
wellbeing

- Embed values in eduational policies

- Form explicit and implicit curriculums

- Give tangible expressions of pedagogical
practices

(Clement, 2010)
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AN{E{E (Personal values)
={&{& (Social Values)
{E{&1& (Cultural Values)

Z M {&{E (Spiritual Values)

(B8 (National Values)
Z EZ{E{8 (Family Values)
H{E{E (Universal Values)
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The Living Values Education Approach
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(Association for Living Values Education)
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The Living Values Education Approach
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The Living Values Education Approach
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The Living Values Education Approach
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The Living Values Education Approach
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The Living Values Education Approach
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Value Education in Sweden

Teaching “fundamental values” in the
Swedish education system: Towards an anti-
authoritarian Regime of Truth (Colla, 2018)

Metamorphosis of the moral order: from “values”

to the vardegrund (fundamental values)
School reform, citizenship, community

Religious education reframed: from dogma to the
principle of reality

Sexuality: a testing ground for a national ethics
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Value Education in Sweden

Teaching “fundamental values” in the
Swedish education system: Towards an anti-
authoritarian Regime of Truth (Colla, 2018)

« Values to choose, values to accept

+ Central monitoring of the school
syllabus: “operationalised” objectivity

« Epilogue: the vardegrund as a symptom

(Colla, 2018)

97



Value Education in England

Values Education and the
National Curriculum in England

* The values initiative of West Kidlington
School had to fit into the legal
framework of the English National

Curriculum (DfEE & QCA, 1999) which
has two main aims

(Hawkes, 2010)
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Value Education in England

Values Education and the
National Curriculum in England

« Aim 1: The school curriculum should
aim to provide opportunities for all
students to learn and to achieve.

(Hawkes, 2010)

99



Value Education in England

Values Education and the
National Curriculum in England

* Aim 2: The school curriculum should
aim to promote students’ spiritual,
moral, social and cultural development
and prepare all students for the
opportunities, responsibilities and
experiences of life.”

(Hawkes, 2010)
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Value Education in Australia

Framework: Nine Values for
Australian Schooling

Care and Compnssion
Care for self ond athers

Deoing Your Best

Sesk 1o cocompihh something wonhyond cdmimble;
tey hard, pursue excellonce :

Fair Go
Pursue ond peotec (he comman pood where all people
ara treaied foledy for b Just solety

Freedom

Enjoy oll the rights and privileges-of Australion
citirenshin fred fram unnecessary imedemne or
canirol, ord shand wp for the rights of athen

Honesty and Trustworthiness
Ba honest, neere and seek the truth

Integrity
Ait in pecordance with principles of moro| and ethicol
condud, ersure consistancy between words and cesds

Respect
Troot others with consideration anad regord, resped
another parson speint of view

Responsibility

Ba accowabnbls ke one's owi ctions, resalve
deHeances in construttive, nan-viokent and peaceful
wlys, ontribate da saciety and ko civic [ide, boka tore of
thie gudronimsan)

Understonding, Tolerance and Inclusion

B aware of others and thelr (ulrures, acept divessity
within o democratle sochaty, being intluded and
including oihars

© Commonwealth of Australia
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Value Education in Australia

Care and Compassion
Core for salf end others

Doing Your Best
Seek 1o ocoompiish something worthy and odmimble,
ey hard, pursue axcelionce

Fair Go
Pursue ond peotect the sommon pood where all people
are trected tnldy bor o just sociey

Freedom

Enjoy ull th rights and privileges of Austration
citirgnship fred fram uonecessary Imepemme or
conktal, and st up for the rightsof athers

Honesty and Trustworthiness
B honest, sncere and seek the truth

Integrity
At in pecordance with principles of mor| and erhicol
ondudt, ersurs consitancy between wonds and deads

Respect
Treat athers with considevation god reqgord, respet
another person Sggint of view

Responsibility

Be accounbobls bar one’s oW attions, resalve:
diffecances in onstrutfive, non-viokent and pegreful
waIys, contribate b satiety ond ko civic lite, hoks o of
g sivironmsan)

Understonding, Tolerance and Inclusion

Be awnre of ohers and thalr (ultures, ocept divessity
within o democratlc sockaty, being intluded and
Incloding athers

© Commonwealth of Austral




Value Education in Australia

Guiding Principles

- Help students understand and apply values

- An explicit goal to promote a democratic lifestyle
and value diversity

- Articulate school values and apply them

- Partnership between students, staff, families and
the school communities (whole school approach)

- Safe and supportive learning environment while
students are exploring different values

- Training and resources provided to teachers

- Regular reviews to check if outcomes are met

(DEST, 2005)
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Value Education in Australia

Student Action Teams

« Primary and secondary schools
« Addresses multiple areas
« Community safety, environment, etc.

(Holdsworth, 2010)
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Value Education in the USA

- Often referred to as Character Education
- Promote core ethical values
- Intentional, proactive and comprehensive approaches
- Provide opportunities for moral action
- Meaning and challenging academic curriculums
- Develop intrinsic motivation
- Moral leadership from staff and students
- Evaluations that assess the character of the school,
staff functioning

(Robinson & Kecskes, 2010)
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Ways of Teaching Values Directly taught (highlighted in
class, posted in classrooms)

. Inculated through identification (building
relationships, being role models)

. Assigning social roles

- Emphasizing membership of groups that share
desirable values

. Values should be taught through a tight and
stepwise instructional and schooling process during
school day

(Johnson & Johnson, 2009)
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» The Trait Approach

» Based on the notion that values education
should comprise pre-determined traits or
qualities that can be taught

» Values absolutism: certain prescribed values are
deemed more worthy than others

« Responsibility of educators and parents to
transmit the moral-cultural heritage to students
by teaching values explicitly or indirectly

(Kohlberg, 1975)
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 The Values Clarification

* The most frequently advocated among
approaches

» Based on the notion of values-relativity

* Not focus on the content of values, or the
Imposition of a set of core values, but the
process of acquiring these values

(DEST, 2005)
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e The Values Clarification
« Sample value clarifying strategies
* Y charts
Value Continuums
Inside-outside Circles
Ranking
Positive(Plus+), Negative(Minus-) and
Interesting(Interest) (PMI)
« Consequences Chart

(CAZR, 2003; DEST, 2004; DEST 2005; Rowan et al, 2007)
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Cognitive Developmental Approach

* Focuses on active thinking about values

* Improve reasoning

* Facilitate movement to higher level thinking

(L. Brady, 2010)
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Socio-Political, Philosophical, Pedagogic Design

Socio-Political
e Intuition
« Communication

Philosophic Socio Political ArllEsefEinie

« Intuition

« Reflection Value Education

Pedagogic

« Intuition

« Communication Pedagogic

« Reflection

« Action (Dasoo, 2008))
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- 10 key good practices in value education

1. Establish and consistently use a common and shared
values language across the school

2. Use Pedagogies that are values-focused and student-
centered with all curriculum

3. Develop values education as an integrated curriculum
concept

4. Explicitly teach values so students know what the
values mean and how they are lived

5. Implicitly model values and explicitly foster the

modelling of values
(DEEWR, 2008)
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10 key good practises in value education

6. Develop relevant and engaging values approaches
connected to local and global contexts that offer
opportunities for real students agency

7. Use values education to consciously foster intercultural
understanding, social cohesion and social inclusion

8. Provide teachers with informed, sustained and targeted
professional learning and foster professional
collaboration

9. Encourage teachers to take risks in their approach to
values education

10. Gather and monitor data for continuous improvement
in values education (DEEWR, 2008)
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Values Education and the Malaysia
Education Blueprint

* Values Across the Curriculum

* Hidden Curriculum

* Whole School Ethos

* School-community Partnerships
* School Capacity
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Ethika Educational Tools

* These educational materials were designed
within the context of the project ETHIKA.
They are prepared and organised according
to the age levels of children/students and six
key themes identified as most relevant
(conflict resolution, ethical actions, justice,
respect, responsibility, self-esteem).
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Values Teaching and Learning in Vocational
Education

- Engagement in all vocational education activities
« Integrate into the learning environment

- Navigate and reflect about situations that relate
to individual values

(Bagnall, 2010)
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 Challenge students to consider
their own values

 Help students find their purpose
and make sense of the social world

(N. Hawkes, 2010)
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» Task of the value educator is to nature
students to appreciate that their own
wellbeing is dependent not on short-
term stimuli related to feelings of
happiness

* but to long term issues of character and
Integrity.

* The latter are the true indicators of
morality

(Oser, 2010)
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Service Learning

* Course based, credit bearing

* Participate in organized service activities

* Reflection upon said activities

* Appreciate discipline and civic responsibility

* Students learn and develop through thoughtfully
organized service

* Teaching method which combines community service
with academic instruction as it focuses on critical,
reflective thing and civic responsibility

* Engage individuals in activities that combine both

community service and academic learning
(APA, 2009; Furco, 2001; Holland, 2008)
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« Service Learning - Benefits
« Student engagement
« Assist academic improvement
 Train higher level thinking skills
« Personal and social skills
 Links to school, community and society
- Explore potential career pathways
« Positive environment and community support for schools

(Robinson & Kecskes, 2010)
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« Student Action Teams
« Go beyond simple inquiry
« Define and take action
 Establish values shared by communities

(Holdsworth, 2010)
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« Student Action Teams
« 3 phrases
« Research phrase: research questions,
methodologies, data collection, result
analyses and report drafting

(Holdsworth, 2010)
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« Student Action Teams

« 3 phrases

- Research phrase: research questions,
methodologies, data collection, result
analyses and report drafting

« Action phases: proposal to address
research finding

 Student forum: report on their actions and
outcomes

(Holdsworth, 2010)
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« Role Play
« Explore values through improvisation

« Group problems
« Develop sensitivity for others

(L. Brady, 2010)
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Cooperative activities

* Commitment to do good

* Collaborative success in mutual goals

* Promoting and enabling others to succeed

* Share pleasure in group achievements

* Being potential contributors to one another

* Recognize the unconditional worth in others and
self

* Strive to learn, grow, develop and succeed with
Intrinsic motivation

* Appreciate diversity and individual differences

* An equality view of justice prevails peuich 1085 Rawis. 1971)
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“Values are as the oxygen we breathe.We are often
unconscious of their presence, but they are a necessity
for our life. ..... There is no greater responsibility of
schools than to ensure that students internalize the
moral and ethical values to be virtuous citizens who can
balance personal needs with those of the republic as a
whole, responsible citizens, and the work ethics they
need for national economic development and

prosperity.” -Johnson & Johnson, 2010

134






"BIEHE--ZEMIEIEREE

Q9 iﬁiﬁgﬂm ‘%\ fuafiy fjucilon Fund

HE T E SR BEAEESEL
ST EH ( CH& )

T{Eh— SF 380 FEEHRE

https://forms.gle/IXxof3sw3C78P7zTA

136


https://forms.gle/JXxof3sw3C78P7zTA

. Terence Lovat
Ron Toomey
Neville Clement
Editors

International

Research Handbook

on Values

Education and
Student Wellbeing

Preface and Introduction
Richard Pring

- :
‘@ Sprmger

Lovat, Terence, Clement, Neville, &
Toomey, Ron. (2010). International
Research Handbook on Values
Education and Student Wellbeing.
Dordrecht, Netherlands: Springer

137



SZEE

American Psychological Association (APA). (2009). Service-learning in
pschlogy Definitions.

Bagnall, R. G. (2010). Values implicit in vocational education and training:
The challenge for wider issues of personal and social engagement.
In International Research Handbook on Values Education and Student
Wellbeing (pp. 867-882). Springer, Dordrecht.

Chapman, J. D, & Aspin, D. N. (2007). Values education and lifelong
learning (Vol. 10, Lifelong Learning Book Series). Dordrecht: Springer.
Clement, N. (2010). Student wellbeing at school: The actualization of values

in education. In International research handbook on values education
and student wellbeing (pp. 37-62). Springer, Dordrecht.

Colla, P. (2018). Teaching “fundamental values” in the Swedish education
system: Towards an anti-authoritarian Regime of Truth. Quaderni di
sociologia, 78(78), 101-124.

138



SZEE

Dasoo, N. (2008). The thread that binds: Values education in South Africa.
In Keynote Address at the National Values Education Forum. Canberra,
Australia (Vol. 30).

Deakin Crick, R., Taylor, M., Tew, M., Samuel, E., Durant, K., & Ritchie, S.
(2005). A systematic review of the impact of citizenship education on
student learning and achievement. Research evidence in education
library.

Department of Education, Employment and Workplace Relations. (2008). At
the Heart of What We Do: Values education at the centre of schooling.

DEST. (2005). National framework for values education in Australian
schools. Canberra: Australian Government Department of Education
Science and Training (DEST).

Deutsch, M. (1985). Distributive justice: A social-psychological perspective.

139



SZEE

Furco, A. (1996). Is service-learning really better than community service? A
study of high school service program outcomes? In A. Furco & S. Billig
(Eds.), Service Learning: The essence of the pedagogy. (pp.23-50).
Greenwich, CT: Information Age Publishing

Giorgini, G. (2017). The Notion of Respect in Ancient Greek Poetry. In The
Roots of Respect (pp. 41-66). De Gruyter.
https://doi.org/10.1515/9783110526288-003

Holdsworth, R., Stafford, J., Stokes, H., & Tyler, D. (2001). Student action
teams-An evaluation: 1999-2000. Australian Youth Research Centre
Working Paper, 21.

Holdsworth, R. (2010). Students leading in investigating and enacting values
in school communities. In International research handbook on values
education and student wellbeing (pp. 849-866). Springer, Dordrecht.

Holland, B. (2008). What is service learning. Paper presented at the Service
Learning Symposium, University of Newcastle, Australia, 31 July 2008.

140


https://doi.org/10.1515/9783110526288-003

\

SZEB

Johnson, D. W., & Johnson, F. (2009). Joining together: Group theory and
research (10th ed.). Boston, MA: Allyn & Boston

Johnson, D. W., & Johnson, R. T. (2010). The impact of social interdependence
on values education and student wellbeing. In International research
handbook on values education and student wellbeing (pp. 825-847).
Springer, Dordrecht.

Living Values Education, 1998-2019 Association for Living Values Education
International. http://livingvalues.net/

Lovat, Terence, Clement, Neville, & Toomey, Ron. (2010). International
Research Handbook on Values Education and Student Wellbeing.
Dordrecht, Netherlands: Springer

OECD. (2019). Attitudes and values for 2030. Future of Education and Skills
2030: Conceptual Learning Framework. Paris: OECD

Oser, F. (2010). The unhappy moralist effect: A story of hybrid moral dynamics.
In International research handbook on values education and student
wellbeing (pp. 605-614). Springer, Dordrecht.

141



SZEE

Rawils, J. (2009). A theory of justice. Cambridge, MA: Harvard university press.

Robinson, J., & Kecskes, K. (2010). Making values education real: Exploring the
nexus between service learning and values education. In International
research handbook on values education and student wellbeing (pp. 717-
735). Springer, Dordrecht.

Schwartz, S. H. (2012). An Overview of the Schwartz Theory of Basic Values.
Online Readings in Psychology and Culture, 2(1).
https://doi.org/10.9707/2307-0919.1116

Tuulik, K., Ounapuu, T., Kuimet, K. and Eneken, T. (2016), Rokeach’ s
instrumental and terminal values as descriptors of modern organisation
values, International Journal of Organizational Leadership, Vol. 5 No. 2, pp.
151-161.

United Nations and the Rule of Law, http://www.un.org/en/ruleoflaw/

Weber, S. (2017). Aristotle and Respect for Persons. In The Roots of Respect (pp.
83-106). De Gruyter. https://doi.org/10.1515/9783110526288-005

142



\

SZEB

RITRREE (2014) - (BERH¥ERERES| . BE - FE-FHFE (/N—Z2NR)) - BE . ¥B
B -

iEHAfm - FTFE - H[ER - TEE (2018) - (FERENETHWEEHE . DlEEE
BHENPOEIER) - 517& - H19-33 -

E# (2012) - (FARERPEZOEERNEE) - (EEZ2T) - 5523081 - B43-47 -

HEEL (2019) - (FRI_EBRIEREM) - (EE#HATIY - 555288 - H35-42 -

EZFE (2003) - (EEEMNBERFEEHIREER) - (XFEY - 2003%& - 38 - H15-16 -

fxR1& (2004) - (BREE:wm ) - (HMEIXE) - 55281 - B37-44 -

BERR (2017 ) - (BFABEGHRRE) - (IR AKBEEH . i FREBMR) 5538 - 582-92 -

BE/\EE (2016) - (BERBUARE+E) - &8 . PXKREBULRHT

FTH A% FEL (2018) - (HEHEMNAE . EfEIWNEEANSGRE) - &8 . FEE
{BES R ZE 0

BEE (2013) - (10X~ 8iF « FERBIPRBEIGRERFRE) - (AEFHBMEKRBER) 5
11% - 55188 - H111-114 -

KIE (2015) - (5@ (GmsE) PHRVBEHRERE) - (REEIAEBEBHR(HAERERR)) 5£28% -
56H8 - BH1177-1183 -

2) - (&

TIE

143



